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ABSTRACT

Quality assurance in teacher training is significanthe overall attainment of teacher qualityre pre-tertiary
level of any educational system. Despite instinaio efforts being put into teaching practice, cedplwith the
immeasurable investments trainees are making, tyuafipears to be an elusive goal. This paper thereéxamined
teaching practice (TP) in the context of preparinglity teachers for actual field service. As aecatudy, the study
documented evidence on teaching practice as laindoy the university of Cape Coast using questioreaon
125 trainee teachers in the faculty of educatidre $tudy found that TP was beneficial to pre-sertéachers in diverse
ways even though trainees had some concerns waided to water down quality of the exercise. A®sult, novel
recommendations were made to teacher trainingutistis to possibly look at innovative ways of atrdining activities

to improve TP supervision and assessment in Ghana.
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INTRODUCTION

TP is an important stage in the professional dgraknt of teachers. It provides an opportunity fa-gervice
teachers to apply the knowledge and theories ldamnecampus to the real classroom. Student teattsiadpeen called the
most challenging, rewarding, and critical stagéeaicher education [1] and it is generally agreed tie student teaching
experience is the key for teacher preparation progr[2]. Because it is so important, TP should dredacted in such a
way that trainee teachers can continuously leam kmowledge and skills and develop professiongypervision of
students doing TP if properly done can contribotehie quality of student teacher training. TP isrifical stage in the
training of prospective teachers as it is a prooégsoducing a master teacher. There are many améstns that are put in
place to make TP a beneficial experience to trateaehers and student supervision is a part ofobiseich mechanisms.
Supervision and assessment of the trainee teaishdose principally by the teacher training ingtdn and mentors in the
schools where students conduct their TP. Oftengjmmblems are associated with supervision aresasgent of students

on TP. For instance, supervisors give conflictinggestions and sometimes supervision is ill-timedetayed.

TP is an essential component of the student’s psideal training in all accredited institutions rdated to train
teachers for the pre-tertiary sector. TP is thesetocore course for all the bachelor of educattodents in the university
of Cape Coast. It is also one of the examined @estin the teacher education curriculum for all 38epublic colleges of
education in Ghana. TP is internally (micro-teaghiand externally examined (off-campus TP). In stime past, trainee

teachers were treated as apprentices and theyttandér the supervision of experienced teachereeShat era, teachers
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have had to go through training procedures that geared towards equipping pre-service teachersrédedotual
professional field teaching. The evolution of tezrctraining strategies to ensure teacher qualittrdining institutions in
all respect should conform to the Ghana Educatiamd&rds. A teacher training model is used in thigal teacher
training colleges (now the Colleges of Educatiorcraedited to award Diplomas in Basic Education) ithaGa.
In the university of Cape Coast, students are nbadake the off-campus teaching which is weightedite (12) credits
hours in their respective schools for one full sstme(usually in the first semester of level 400hatever model of TP the
trainee teacher may be made to go through, thepbmst to learn to teach is in the classroom sdnawith real children

just as the best place to learn to swim is in thiensning pool [3].

According to Bourdillion as cited in [4] TP goesybed just knowing what to teach and knowing howieach
and the purpose of TP is to develop several compigs in the trainee teacher. It includes intemguea pedagogical,
intercultural and psychological competencies. Stiglare prepared for TP through lectures, obsensitof competent
qualified teachers teaching, micro and peer teachitnis the responsibility of training institutisrio deploy students for
TP and all effort is made to attach students to pmtent qualified teachers by closely liaising wétthool heads [1].
An integral part of TP is student teacher supeswisand assessment. The supervision is done throagtdinated
partnership between school personnel and collegerkss. Initial visits are meant to be supervisespecially in the case
of the University of Cape Coast where trainee teeslio TP as a full semester course. Each trainstgution has its
own assessment instrument. However, training utgiits are generally guided by the core criteriaas$essment of

practical teaching endorsed by the Ghana Educ&tovice (GES).

The quality agenda comes in here. There is cugrentjuality agenda running among teacher traimsgjtutions
the world overand within higher education in particular. It ip@minent and mainstreaactivity that seeks to ensure that
there is accountability in the ways in which ingiibnsgo about their daily work. The notion of qualitytime delivery of
education igenerally contextualised within three possible mifins: quality as value for moneguality as fit for purpose
of the institution or quality as transforming [$$] argues that the quality agenda that confrordsiynin higher education
today involves mainly quality assurance processssdh on public accountabilitifor example: accountability to a funding
body, for example, the Governmeatgdesire to improve outcomehlp prospect of new opportunities; being able &ian
programmes and activities; and ability to demonstrate achievement againstdtgdals[5] calls such quality assurance
processegetrospective activities, because they lodliack to see what has been done rather than lodkirngard
(prospective) to see whatan be done to transform and change educationakgses to improve the service delivery.
It is in this light that TP supervision and assessirare viewed as quality assurance tools in emguguality teacher
preparation for our country. The study was concaptuimited to only supervision and assessmentraihee teachers.
The study did not for instance look at issues tbath on qualifications of supervisors in TP andesuisor’s perception
about the organisation of TP as quality tools acter preparation. In terms of geography, thisarebewas concentrated
on only undergraduate education students who guutjtr TP and its setting was also in the universftfCape Coast.
It is also distinctively clear that the study wadihited to the role of mentor teachers in the allgoreparation of the

trainee teacher on teaching practice.

Supervised TP is practical supervision of teachinder the tutelage of an established teacher authées should
be adequately trained and supported. Does TP peaictiour day and time have any positive effectten professional

competences of pre-service teachers? What the wmnod trainee teachers for whom TP is organizednd doubt,
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challenges are often associated with supervisidnaasessment of trainee teachers. Sometimes araeher’'s complain
about improper grading procedures by supervisoidjmization of trainee teachers by supervisors,oag others.
As result, some of them have developed a dislikestone particular supervisors. Such problems cailyeaffect the
overall quality of TP supervision and assessmehé purpose of this study was therefore to determieas of trainee
teachers on the effectiveness of TP supervisionamséssment as quality assurance tools of teachparation in the

university of Cape Coast.

Pertinent questions which were interrogated andesded in this study were: how is TP relevant eppring the
trainee teacher for actual professional field workhat are some of the concerns of trainee teachegarding
TP supervision and assessment in the universiapie Coast?; what suggestive measures do traiaelgers advance to
improve TP supervision and assessment in the wiiyasf Cape Coast?; do the feedback methods ssicihzh feedback
given by supervisors and the discussion of FormitB the trainee teacher adopted in the univerdit@ape Coast predict

teaching effectiveness of trainee teachers.

LITERATURE OVERVIEW

Introduction

Teaching involves many skills that cannot be leatrdn instance. Some of these are that, teachdidedes find
opportunities to develop skills in drawing learseattention, asking questions, using and managing éffectively, and
bring the lesson to a conclusion. Also, throughrmteaching, the teacher’s class management sigitave. They acquire
the skills to choose appropriate learner activitiese teaching goals and overcome difficulties antered during the
process. During learner learning, on the other hdedcher candidates improve their skills in givilegdback and
measurement and conclusion. Furthermore, by obwgeyie presentation of their colleagues, trainés$ & chance to

observe and evaluate different teaching strategies.

To train a competent and efficient teacher, alhgki being equal, the trainee teacher should bednted
progressively to the teaching situation with fewemplexities and then to more complex ones. Grahteds an excellent
tool to accomplish this objective, it is viewed ahds often been used as a successful method imedraeacher’s
education. For this reason, micro teaching and a\r been used in several places, stages of profiessievelopment for

some time now [6].
Empirical Studies

In his contribution, [7] (as cited in [8] found otlitat in Zambia student teachers were deliberatehy to remote
rural schools. While this may assist in teacheirithigtion, it increased the logistical difficultie@$ supervision and in effect
reduced the frequency of external supervision amkirvision of student teachers by tutors from thé@ing institution
was limited. In Malawi, for example, tutors werepegted to visit each student six times during theryf TP. However,
this was prevented by difficulties of transportatend the unavailability of resources. The studyher established that
the impact of TP was diminished by the limited ritlelayed in the final assessment of student teeecHn some cases,
performance in TP had no impact at all on the fgrade of the student. In Zambia, for example,eheas no assessment
of TP in the student overall grade. In her studye®ablished that comments of supervising teactemained limited to
the use of skills like chalkboard writing, introding lessons, class discipline and media use arsdelegphasis was given

on the gradual development of student teachers,approaches adopted and stimulus variation, whektiesr were being
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effectively used in class or not. The study alsatdished that supervision of student teachersndidinclude aspects of

trainee as a member of the wider community.

In a study, [10] found out that 20% of the partanifs did not have their lessons being checked adguby
concerned supervisors while 80% were of the mid tieir lessons were being checked regularlydtfiteon, 23% of the
participants expressed the view that the clash&zaownere often present in their classes duringviiile the other 77%
opined that class teachers or mentors were oftepresent in their classes during the TP of thespeotive teachers. [11]

also examined patterns of student teacher’s talkga P.

The findings suggested that cooperating teachene wee ones with whom student teachers had most
conversations during TP Student teachers speredse time talking to their college or Universitypgrvisors and school
principals. While findings of these researchers r@lated to the objectives of the study, the swdl@ not focus on
conceptions of prospective teachers and viewsusfesit teacher supervisors on the effectivenessPo§upervision as a

tool in quality assurance in Masvingo urban schools
Relevance of TP to Trainee Teachers

[12] conducted a study on microteaching which Isral of TP in Millikin University. In his study, heought to
find student’'s opinion on the microteaching courge. microteaching/TP survey which asked studentsrate
(from 1 to 10), six statements focusing upon vaiocamponents of the experience was completed.ainstiudy, overall
student’s perceptions of the microteaching or TPeeience was very positive. The students indic#tted the hands-on
approach provided them with excellent opportunities gain knowledge and skills in their area of teag.
Several students stated that they found the exp=i¢o be the most beneficial thus far in theirgpaonme, and the

mayjority appreciated the opportunity to particip@téhe microteaching or TP experience.

The findings indicated that students enjoy the at&aiching or TP experience, learn about their iegcbilities,
increase their confidence and teaching skills,iveceultiple forms of feedback on their lessong] appreciate being able
to see themselves "in action". In addition, by obisg peer’s lessons, they increase their repartoirideas and strategies

for teaching future lessons.

In spite of the finding in this survey, the surwess done after the students have experienced $eerleand not
before the teaching session. This might have gt such an outcome. Also, the study involveeva $tudents restricted
to a particular area with an entirely differenttavk compared to the culture found in the univgrsit Cape Coast.
It is also worthy to note that the practices addptethe microteaching includes videotaping stusldessons. This makes
it possible for students to become witnesses tow thven performance and thus could determine whethey are really
making progress as they continue their lessonghétend of the microteaching programme, the stsdestre able to

assess their own performance. No wonder they weire agreement that TP is really beneficial torthe

If TP is relevant in training of teachers, thenpstenust be taken to reduce to the barest minimomgsof the
problems that are associated with TP. In a redenysconducted by [8], it was found out that colequpervisors did not
visit students timeously and frequently and susemng awarded scores before discussion with theestu§ome students
also were of the mind that TP supervisors wereiemdlly and supervisor’s reports were illegible aodwere of little help

to trainee teachers. Some trainee teachers instbdy pointed out that supervisor bias compromisedhe quality of
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TP supervision and that there was lack of consemsuble part of supervisors in dealing with simiksues [8]. In addition
mentor demotivation was stated as an impedimerffective TP supervision. These views given byneai teachers
concur with [13] who say some impediments to effecsupervision include favoritism, lack of professl qualities, and

lack of motivation.
Need for Feedback on Methods Adopted in TP

A lot of research has been conducted on the sulmedeed back in preparation of teachers for school
For instance, [14] conducted a study in Nigeriad&termine the perceptions of undergraduate AgticeilEducation
students concerning the adequacy of microteache@upniques in teacher preparation. In that studystractured
guestionnaire was administered to 96 randomly s=desamples representing all undergraduates irs plartll and V.
Results revealed that TP enhances student teackeo\wledge of agriculture content. Teaching pragtichelps to
improve student teacher’s agriculture teaching cetemce. It was found to improve trainee teachdtigide to teaching.
Since feedback is an essential element used ifiRhgrocess, the positive responses students gareeingication that the
feedback system was very effective. In this respge@ important to consider another study conddatn TESL students
in University Teknologi of Malaysia, (UTM), by [15]

This research was meant to collect the studentisiapon their microteaching course. In the questaire that
had been distributed, the respondents were askezspmnd to 11 items related to interest towargesisors, benefits
they gained from microteaching/TP, the tasks assigand general view on microteaching/TP. The figslishowed that a
majority of the trainee teachers regarded micrdtieacas important. However, they could not give ftdmmitment
towards the subject since they had about six ters@ther subjects to attend to. That is why thelle¥ their perception
towards microteaching was found to be moderatbeérstudy. It could be said that the problems teieachers faced are
likely to inhibit the full benefit they are suppaké& get from it. What makes this study noteworihyhat, its findings
perhaps explain why some students will do anythm@gvoid real classroom situations in other toiattheir desired
grades. However, the study does not deal direciily tainee teacher’s perception of microteachiiy@n their actual

teaching instincts on the field.

As a practice in the University of Cape Coast, Tieunit under the faculty of education obtains fesak from
trainee teachers in the form of oral discussiorth wf supervisors with trainees after teachingisess The supervisors
are often required to interact with trainees toedsdn their problems and counsel them on waysuaheunting those
problems. In the same manner, the supervisor ipaagu also to discuss their comments in the formwitB trainee
teachers for them to ameliorate the subsequertitegaclThe form B is composed of four parts wheeghpervisor makes
their comments. In the first place, the good poditshe trainee teacher are noted and the satisfaparts in the lesson are
also catalogued. This is followed by areas wheee tthinee teacher needs to improve upon in thehiegqrocess.

Finally, the supervisor then provides suggestiorthe trainee teacher to improve teaching.

METHODOLOGY

Design

The simple descriptive design was employed in & adsdy fashion to conduct the study. The focushis
research design was to describe the nature orutrent status of things as far as TP supervisiah assessment are

concerned. The design involved collecting dataubhoquestionnaire administration. It was chosen tve other designs
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because it was deemed more suitable since it &ffotlde researchers the opportunity to collect dathexamine the issue

on TP supervision and assessment as quality agsuraols in its current state in the universityCaipe Coast.
Population and Sampling

The accessible population comprised about 360 Kk@@lstudents offering Bachelor of Education cosiigethe
Department of Arts and Social Sciences EducatioASBE), University of Cape Coast. It consisted otlgdor of
Education (BEd.) level 400 Management, Social Smerand Accounting major students in DASSE for the
2012/2013 academic year. Multiple sampling procesiuvere used to select 125 subjects for inclusiothé study.
Through purposive sampling procedure, DASSE wase&haince that department remains the biggeseinniversity of

Cape Coast with over eight (8) courses being run.

The researchers then purposively selected thregrgaromes (Management, social Science and Accourfiiog)
the department. Disproportionate quota samplingguniare was used to assign quotas to the variouggnmne areas:
Management 40, social Science 55 and AccountinglB8.simple random sampling technique, a probghpiibcedure

was finally used to pick the final elements witkiie three programme areas for the study.
Instrument

The instrument used was a questionnaire. The se@ardecided on this instrument because it isnib&t appropriate
in collecting quantitative and qualitative data][18he questionnaire was administered on the teabe@achers with the
help of two research assistants. The questionradliogved for the objective data due to the use ofe&lended items.
The close-ended questions provided a number ahaliges from which the respondents were instrutdechoose [17].
In order to ensure improved content validity of thetrument, it was given to some experts for preading, wording and

restructuring of the items [18].
Data Analysis

Data were presented and analyzed both qualitatieelgl quantitatively. Descriptive statistical todsich as
frequencies, percentages were used to analyse dbearch questions. Again, an inferential tool swch the

multiple regression analysis was used to analyzénipothesis of the study.

FINDINGS AND DISCUSSIONS

Introduction

In this study, the questionnaire for trainee teasltkd not have questions on sex, age, course thedsobecause
these did not constitute variables of intereshmresearchers. This position concurs with the vedfd 9] who advanced
that background information on a sample could bgoirtant but there is no rule that bio data shobdchgs be included in

every instrument. Findings of the research questimnhas been presented below.
* Research Question 1

A majority of the trainee teachers 121(96.8%) esped the view point that TP was of immense relevéam¢hem
and that it was not a waste of time at all. Fotanse, whereas 23(18.4%) of the trainee teacheesdghat TP is a mere
academic exercise, 107(81.6%) disagreed with tatersent. On the question of whether they thouglrateaching
helped them to develop basic teaching skills, 99 strongly agreed, 15(12.0%) were undecided H5@d2.0%)
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disagreed. Again, 101(80.8%) of them disagreed with statement that TP should not be a compulsotiyity for
education students. On this item, only 24(19.2%hefn agreed. In the same vein, whereas 87(69.6%}pm agreed that
TP affords the training institutions the opportyriit closely monitor their pre-service teaching(1726%) were undecided
on the issue and 16(12.8%) disagreed. In respanadether trainee gets guidance on critical aspactsaching via TP,
111(88.8%) strongly agreed and only 14(11.2%) desady Finally, 109(87.2%) of the trainees indicateat TP boosted
their teaching confidence even though 16(12.8% bésl a contrary view.

From the discussions, it could be deduced that€egrding to trainees is relevant in preparingttaimee teacher
for actual professional field work. The finding tfis study is similar to the one that was [12] whiooked at the
perception of student teachers towards microtegcHihe outcome of that study also revealed thatestis had a positive

perception about microteaching.

* Research Question 2

This question focused on some of the concernseteaieachers had about TP supervision and assessment
The results showed varied representations of wiayt thought about. A majority of them, 99(79.2%Jemgl with the
statement that lecturers supervise/assess justt afpthe lesson delivery even though 26(20.8%agtised completely.
Also, 118(94.4%) agreed strongly that Supervisaiitewnarks and comments even before they discgsgssemanating
from the teaching with trainee teachers. At theeséime, 71(56.8%) agreed that supervisors are afd¢rfriendly and that
it seemed always as if they were distanced fromtthimee teacher. Basing on trainee teachers opEni87(69.6%)
strongly agreed that most supervisors are biaseawiarding their scores even though 38(30.4%) desafywith that
position. On another item, a majority of the traisg78(62.4%) agreed that often times, supervismsgssment reports are

illegible and therefore make feedback difficult foem whereas the rest 47(37.6%) disagreed thiirague’s stance.

Among other things, the majority 93(74.4%) agredngly that their school mentors demotivated ttaumng
teaching practice. Lastly, 113(90.4%) of them gjitgpragreed that supervisors did not provide anglieek to them after
supervisions even though 12(9.6%) of them disagréédost all of them 116(92.8%) were not happy thaist of the
supervisors who were assigned them were not kn@skgule in the content area. The findings of theerurstudy with
particular regard to this research question confimrearlier one which was conducted in Zimbabw¢8hyin that study,

the trainee teachers pointed out that superviss ddmpromised on quality of TP supervision.

* Research Question 3

This research question sought suggestions fronmeteaiteachers on how to improve TP supervision and
assessment in the university of Cape Coast? Talpledents the views and suggestions of trainedeéesaon ways of
improving TP in our teacher training institutionghe frequently occurring themes and sub-themes wellated and
tabulated in Table 1.

Table 1: Suggestions of Trainee Teachers on Imprawj TP Supervision and Assessment

Suggestions No. | %
*  Supervisors should be friendly and should not nsikdents
91 | 72.8
fear them.
» Scoring by supervisors should be done after sofle or 123| 98.4

discussion with trainee teachers.
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Table 1: Contd.,

e Workshops on TP supervision should be run by tngini
A X ) 85 | 68.0
institutions for supervisors to standardize thecpss.
e The number of supervisions per trainee teachethfoil P
i . . 93 | 74.4
period should be uniform for all trainees.
e The teaching practice unit should ensure that sigmes are
. : e 118 | 94.4
chosen based on their knowledge in a particulajestiarea.

Table 1 portrays trainee teacher’s suggestionstdim to improve TP supervision. Gleaning data ftbmtable,
it is clear that 91(72.8%) of them suggested tcestipors to be friendly at all times with 123(98 466 them suggesting
that scoring of trainee teachers should be dong after supervisors have discussed pertinent dassrissues with
trainee teachers. Most of them explained thatrttay prepare them even before the supervision ses&gain, 85(68.0%)
of them also implored teacher training institutidnsorganise workshops for supervisors so as todataize the whole
enterprise of supervision. They explained thatsihéation where trainee’s fate lies on the benewsdeof their supervisors
was highly unacceptable and unfair. They theredogried that these workshops would help curtaibtfarase completely,
biases associated with supervision and assessnfemainees. Finally, 93(74.4%) reiterated that thember of
supervisions per trainee teacher should be unifdrhey intimated that sometimes, the disparitiegh@ number of
supervision gives course for worry since a traitgaeher’s final grade may be determined to a lasgent by the number
of supervisions. Some also indicated that sinceet@gcise is meant to sharpen the teaching sKiljgeservice teachers,
less emphasis should be placed on grading of gaiR@ally, they suggested that supervisors shoulddbected based on
their content knowledge. They said the situatiorerghsupervisors were made to supervise subjecs diffarent from

their own did not help at all.

As [2], [1] noted, student teaching has been calhedmost challenging, rewarding, and critical staf teacher
education and it is generally agreed that the stutlsaching experience is the key for teacher pedjpa programs.
It is in this light that taking these suggestiomshmard becomes so crucial in ensuring that TRslgcted in a way that

trainee teachers continuously learn new knowleahgkeséills and develop professionally.
Hypothesis Testing

Multiple linear regression was conducted, usinghé&sy competencies as dependent variable and ezdbhck

and Form B discussion as independent variablesilRewe presented in the following Table 2:

Table 2: Multiple Regression Analysis Predicting Taching Competencies (DV) from Oral
Feedback and Form B Discussion (IVs)

Unstantardized Standardized
Model Coefficients Coefficients
B Std. Error B T Sig. | R
1 | Constant 24.32 -0.56 | 0.08| 0.32
Oral feedback 0.70 10.34 -0.09 1748 0.06 0.26
Form B discussion 0.57 0.27 0.7 3.23 0J02 Q.67

Dependent Variable: Teaching Competencies

Table 2 shows a regression analysis, predictinghteg competencies from means of oral feedback and
Form B discussion. The result for the oral disaussivas not statistically significang (1,125) = 42.34p > 0.05

(or: F (1,125) = 42.34,p = 0.06) whereas the result for the Form B disausswas statistically significant,
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F (1,125) = 42.34p < 0.05 (or:F(1,125) = 42.34p = 0.023). For every one unit increase in discussibForm B by
supervisors, there is a corresponding increaseaching competency of trainee teachers of 0.57.RFSquared estimate
was 0.433, suggesting that discussion of the FormitB trainee teachers explained 43.3% of the Wdlifg in trainee
teacher’s teaching competencies. As can be gleosdTable 2, only discussion of Form B was sigrfitly related to
teaching competencies (B = 0.57, p = 0.02). Thggssts that eachdoint increase in Form B discussion by supervisors
with trainee teachers was associated, on average,0t57point increase in teaching competencies of traieeehers.
The two independent variables however are posjtivadrrelated with teaching competencies of traiteachers

(r = 0.26;r = 0.67 respectively). In a similar manner, resafta study by [14] revealed that TP enhances stugacher’s

knowledge of agriculture content. The study alamfbthat feedback is an essential element usdwifi® process.
CONCLUSIONS

From the above discourse, it is clear that subjectthe study (trainee teachers) had positivéualti towards TP.
They found it highly beneficial in the inculcatiarfi practice skills and positioning the pre-servieacher well for future
teaching experience. It is in this regard that paiper deems it appropriate to state that TP, @®peeacher’s professional
training cannot be underestimated in any natiomcliag practice would remain an important comporérithe teacher
training programme especially if society desireiproduce quality teachers. The exercise of Téstsotrainee teacher’s
confidence and prepares them for actual profeskiaid work. Trainee teachers however have certaincerns which
need urgent redress in order to improve the quafitthe teacher training programme. Supervisorsl med see teaching
practice as a time to antagonise trainee teacierviify them unjustifiably. Being friends to traée teachers and giving
professional coaching to them are some of the swags of helping trainee teachers teach with ctmrfce and hope
during their training period. It would also be vdmglpful if supervisors consciously make the effirtassess trainees
comprehensibly and not just a part of the lessensoane supervisors are in the habit of doing becthis may not give
global outlook of the trainee teacher's classrocompetencies. Feedback for trainee teachers help tle®rganize
subsequent lessons and therefore it becomes imgefat supervisors to discuss delivered lessorth thiem (trainees) as
a way of obtaining feedback for future remedialctéag. When these concerns are properly attendedt tewould
positively affect quality of teaching practice hetcountry. In this regard, workshops on TP rursfgrervisors by training
institutions could help standardize TP.

The current study is significant because it woutdaglong way to contribute significantly to knowggdwithin
teacher education in Ghana by providing usefulgimsito training institutions in the proper orgatisa of TP.
It is envisaged, once the content of this papedisseminated, that this material would serve assefull source of
information for supervisors to improve their praes and provide direction as to how they couldtetyiae to make their
supervision of trainee teachers better. These tudt@inding, the study would provide literature be subject that would

provoke future debate on the subject and stimdilatee study.

The study was however limited in the sense of gdizémg it findings to a larger population of Ghamspecially
due to the fact that a small sample size, compaigtivas used for the study. It must be noted #iab because the study
did not cover supervisors, it is possible that oesgs of the trainee teachers would not reprebentrie picture of the
issue on the ground. Again, since a self-reportiomdvas used for data collection, it allowed focextain number of

distortions and biases in the responses of traieaehers. These potentially blurred the genuinenédhe responses.
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It is recommended that future studies are condutdedover a larger population space and also imclind views of
supervisors so that in-depth conclusions couldrbgeal at in respect of the same topic. This papeuld be applied to
activities pertaining of teacher training institms such as the universities and the colleges wéatihn who are charged
with the core mandate of producing quality teacliersn era of perceived falling standards in ouroadional systems in

Ghana.
RECOMMENDATIONS
Based on the study, the following are recommendedtikeholders in teacher education in Ghana.

* In view of the concerns of trainee teachers regardiP, teacher training institutions should in&iatakeholder

public consultative forums to solicit views on wafyimproving TP supervision and assessment.

 In order to make the process work better, the fegcpractice unit of the university of Cape Coalsbudd
redouble its efforts to ensure 100% participatibmlbsupervisors and trainee teachers in the adnoentation
programmes before off-campus teaching sessionselpi@grammes should drum home the need for sispesvi
to regard trainees as mentees instead of critiois Would equip both supervisors and trainee teachvih the

necessary skills to give off their best in mutuddgneficial manner to make the exercise effective.

» The Institute of Education, the Teacher Educatiovidibn of the Ghana Education Service and the fieac
Practice Unit of UCC should put their human and enat resources together to come out with standadi
TP processes, procedures and materials that waulgséful to all trainee teachers irrespective efrtiraining
institutions. This would create uniformity in supision and assessment practices in teacher trainstgutions

in the country.

» The discussion of the Form B could predict effeztieaching by trainee teachers. Therefore, thectbedéy
trained serving officers in the district and regibaffices of the GES (called Co-operating Supemgs should be
mandated to superintend over supervisors to male that they discuss the Form B with students adtery

lesson delivery.

* In order to improve the quality of supervision, tieaching practice unit should look beyond the bosdf the
university in the recruitment and engagement oestipors in specialized subject areas to minimieeihstance
where less knowledgeable supervisors are taskeddess trainees in ‘foreign’ subject areas. Fdance, the
University of Education, Winneba could liaise witte university of Cape Coast to supply supervifar&nglish

education students.
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